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A wise man heard about a great disaster that befell the people 
who lived by the sea. This troubled him greatly so he decided to go 
on a journey to see if there was anything that he could do. When 
he came to the villages by the sea he found that there had been 
much damage to the earth and that the people were suffering.  He 
spoke to many people; village leaders, women, teachers and 
children to see what had happened and what they thought could 
be done. Everyone was glad that someone was listening to them 
and discussing these things, especially the children. The children 
started to see that there was much that they could do to help each 
other recover and become strong again.

The wise man shared with them the vision of a beautiful 
garden of trees. He said that each of the adults was like a tree in 
that garden and the children were like the seeds and saplings. He 
told them that it took all of them working together to create a 
beautiful garden that would be the heart of their community. 

The people asked him how to do this. He told them that each 
child, like each seed, is different so they would have to get to 
know each child to see what they needed and ensure that they are 
able to grow and develop. Some children, like some seeds, would 
grow in marginal conditions, while others would need special care 
and protection to be able to rediscover their strength and grow 
into strong trees that would bear fruit. He told them that even if 
one sapling is ignored or put under the shade of a large tree where 
it cannot get the water it needs, the whole garden is impacted.  
Therefore, all decisions that are made need to consider what is 
best for the seeds and saplings to ensure a healthy, beautiful 
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garden, just as a community needs to consider what is best for the 
children and youth to ensure a strong community.

He spoke at great length of the importance of finding out how 
the children saw their community and the importance of 
encouraging the children to be a part of the solution to the 
problems in the garden. If the children were invited to share their 
ideas and allowed to help in ways that they felt comfortable, that 
they would be surprised at what the children could do. He told 
them that if they could engage the children and support their 
involvement, they would be supporting their whole community. 
They would also learn how to better nurture and support their 
children in becoming strong leaders, for today and for the future. 
By doing this, not only would the community become a beautiful 
garden, but it would become a place that supported children's 
dreams and visions for their future. 

So go and plant these “seeds” and work with your children and 
remember that the best garden is one where all of the gardeners 
and plants work together to support each other.  

This workbook provides the tools to assist childcare workers 
and teachers to plant these “seeds of recovery” and grow a garden 
of hope by learning how to effectively engage and work with ALL 
children as they heal and help to reconstruct their communities.



INTRODUCTIONINTRODUCTION
This workbook draws on the image of the tree to represent children 
and their communities discovering and planting the “seeds of 
recovery” in order to grow strong together. This could be in 
recovering from the Asian tsunami or in facing other major 
challenges for children. Interventions with children recovering 
from difficult or dangerous circumstances have shown that 
involving children in meaningful discussions on their challenges 
and engaging them in community actions can be a powerful force 
for self-recovery, and the general recovery of the community. 

The workbook is designed to help practitioners learn about 
engaging children in community action and to equip them with 
participatory, child centred tools that they can use in local 
community settings where they are working. This is done through 
the use of participatory research tools, reflections and stories that 
can be used to address issues of social change and children's rights.

"Working on the garbage cleaning project has helped 
us rebuild our confidence and involve vulnerable 
children in community activities after the tsunami."
                                                                 Children, Cuddalore
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The Triple “A” participatory approach is an action research and 
community development tool that IICRD has adapted to facilitate the 
understanding of child-centred strengths and needs of a community and 
work with children and communities in creating positive social change 
that benefits children.

The 3 steps of the Triple “A” participatory process are:
1. Assessment:  The first step of the process is an assessment of the 

village's capacity to support children, whereby children and 
community members identify the strengths and weaknesses in 
their community.  Children's views are then presented to the larger 
community to spur discussion and collect further information. 

2. Analysis:  The second step is an analysis, that engages children 
and the community in a collective process of critically analyzing 
the information gathered from the assessment (the child-focused 
strengths, challenges, and needs that exist in their village) using 
the child rights themes of survival, protection development and 
participation.  

3. Action: In the third step, action, children develop child-led and 
initiated activities that utilize and build on local strengths to 
address their primary areas of concern.  These “actions” tend to be 
culturally grounded, nature-based, and participatory and focus on 
community projects, training, monitoring and advocacy.  

Children, youth, women and community leaders are engaged in every 
stage of the Triple “A” process, ensuring that each village benefits from 
participating in the design, development and implementation of 
initiatives that meet their specific needs.  

The “actions” are also implemented by local committees of women and 
children with the support of local organizations. This ensures local 
ownership and contributes to long term sustainability of the action plans 
and builds local capacity and understanding of child rights principles 
(non-discrimination; best interests of the child; life, survival and 
development; and child participation). 

The 3 steps of the Triple “A” participatory process are:
1. Assessment:

2. Analysis:

3. Action:

What is the Triple “A” Participatory 
Approach? 
What is the Triple “A” Participatory 
Approach? 
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How Does Knowing about the Triple “A” 
Impact my Work with Children?
How Does Knowing about the Triple “A” 
Impact my Work with Children?

Summary of the Triple “A” participatory approach:
1.  Assessment: Children and the 

community identify the child-

f o c u s e d  s t r e n g t h s  a n d  

challenges in their community.

2.  Analysis: Children and the 

communi ty  examine  the  

information they have collected.

3.  Action: Children and the 

community develop child-led 

action plans to meet their needs.

Children exist within the fabric of their families, their community and 
their culture as seen in the following diagram:

Thus, it is critical to be able to support children's psycho-social healing, 
children's development, children's rights and children's participation 
within this complex web of relationships.

Summary of the Triple “A” participatory approach:
1.  Assessment:

2.  Analysis: 

3.  Action:
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Where Do I Start?Where Do I Start?

The Triple “A” participatory process gives you the tools to be able to work 
with children and their community, to better understand this context (the 
circles around the child in the diagram in the previous page), which gives 
you the information you need to effectively support the children. 

Using the Triple “A”, you are able to:

!    Collect accurate and current information about children's and 
community's needs and perspectives

!    Improve effectiveness of programming and interventions
!    Identify strengths to build on and gaps to fill
!    Engage all sectors of the community
!    Enable communities to focus on children's issues
!    Provide a process and opportunity for children and community 

members to work together
!    Ensure well thought out and doable action plans
!    Demonstrate to community members the power of children's 

participation

 “We use to see the ocean as our mother, now we see her as a demon.” 
Young girl, Cuddalore

I. Develop Your Facilitation Skills
Supporting children's and adults' meaningful 
participation is as much about process as the end 
result. The following information focuses on how to 
facilitate activities and discussions with children. The 
same basic principles apply when working with adults, 
although you will have to alter your approach to be 
appropriate in your interaction with the adults with 

Using the Triple “A”, you are able to:

process

I. Develop Your Facilitation Skills
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whom you are working (e.g. women's groups, community leaders). Please 
be sure to pay close attention to this section as these principles and skills 
will need to be applied in EACH of the activities/discussions you will learn 
throughout this workbook.

To be a good facilitator you need to:

!    Be a role model.  As a facilitator you are a leader, however your 
role is to support and guide children not to direct them or take over 
their process. 

!    Build good relationships. Make children feel comfortable and 
respected.  Be sensitive and sincere in your interest in their 
community. 

!    Have patience and flexibility. Things don't always go as planned!  
Be flexible.  If the activity/discussion goes off track, gently try to 
bring it back.  Don't forget your sense of humour. 

!    Listen carefully. Take time and listen carefully 
to children, asking questions to explore their 
thoughts and feelings more deeply. 
Encourage them to explain themselves and 
tell stories and ensure that they feel 
comfortable and safe enough if they wish to 
share sensitive information.  

!    Pay attention to body language. Children tell you a lot through 
their behaviour and actions. Watch children's body language (e.g. 
fidgeting, being noisy or aggressive or being very shy or quiet), and 
look for written and spoken clues about how children are feeling 
when you are doing the activities, issues may be coming up for 
them. It is important to identify children who may be having 
difficulty and provide them with additional support. 

!     Identify a support person. Be sure to have someone available at all 
sessions who can provide support to children who are having 
difficulty.

!    Talk to children on their level. Sit with the children while they are 
doing activities (DON'T stand over them), ask them questions and 

To be a good facilitator you need to:
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try to understand how they see their lives and their community.  
!    Emphasise that there is no right and 

wrong way. Children should be 
encouraged to express things freely, and 
no judgement should be made on how 
they draw, speak, or act. Your job is to 
understand the community “through 
children's eyes”. DO NOT JUDGE their 
responses.

!    Ensure the participation of children of all ages. When appropriate 
instructions are given and enough time and attention provided, 
younger children are able to participate. If your group contains 
younger and older children, it may be helpful to divide your group 
into two so that you can provide separate sets of instructions that 
cater to the different age groups.

!    Include vulnerable children. Children with physical disabilities, 
mental disabilities, children who are isolated, and children who 
have emotional problems should be encouraged to participate; 
however, NEVER force children to participate if they are not ready.  
Create an environment that supports and encourages their 
participation. You may need to alter your facilitation in order to 
include vulnerable children, particularly children with disabilities.  
Remember that the children are watching you, and will learn how 
to treat others by how you interact with and treat their peers.

!    Be sensitive to children's privacy. It may not be possible to ensure 
children's privacy in Triple “A” activities. Therefore you should 
state the purpose of the activity at the beginning of the session, 
and clarify how the information will be used. Be sure to inform the 
children that their views will be respected and taken seriously, but 
that the information shared in these sessions cannot be 
guaranteed to be “confidential”, or kept private. 

!    Be prepared to follow up. Facilitators should be watching for 
children who may need extra support, in the discussions, and 
follow up with children who disclose issues of vulnerability (e.g. 
abuse) that require further attention. 

A child encouraged to draw
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!    Remember you are an “advocate” for children. Being a good 
facilitator means you may be required to intervene or support 
vulnerable children who share their experiences in the Triple “A” 
process. This is being an “advocate” (literally, someone who helps 
another to participate and speak) in supporting children's rights.II. Create An Enabling Environment 

In order for children and community members to feel safe enough to 
share their feelings and ideas you will need to create an enabling 
environment.
Before the activity or discussion:

!    Mentally prepare yourself. Make sure you are mentally prepared 
for the activity/discussion. As the facilitator it is important that 
you are mentally and emotionally available for the children.

!    Make a Checklist. Make a checklist of the materials you will need 
to bring and the things you will need to do before the 
activity/discussion. Collect and prepare these beforehand.

!    Contact participants beforehand. Be sure to inform children about 
the location, time and purpose of the activity well in advance so 
that they can prepare themselves and be available.

!    Select a suitable location. Hold the activity in a quiet, cool, 
comfortable and safe area with enough space.  It is very important 
that the space is one that participants will feel comfortable in.

!    Arrange for food and drink. If the session lasts more than a couple 
of hours, ensure there is nourishment for participants.

For the activity:

!    Arrive early. Be sure to arrive before the children so that you can 
organize the space, and complete any last minute details. 

!    Welcome everyone. Thank everyone for coming. Introduce yourself 
and explain what you are there to do or discuss. Let them know 
that the information you collect will be used to help the 
community build initiatives to improve children's lives.

II. Create An Enabling Environment 
Before the activity or discussion:

 

For the activity:
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!    Use cultural “opening activities” where appropriate. In many 
cultures it is appropriate to open a session with a prayer or speech. 
Check on the local protocol and, if necessary, work with local 
elders or village leaders to open the session.

!    Facilitate introductions. If children are meeting as a group for the 
first time, it is important to take time for introductions.  You may 
want to ask children to find a partner, and after a brief discussion, 
introduce that partner to the group.  Staff should also participate 
in this exercise.

!    Establish ground rules. Give children the opportunity to establish 
their own ground rules for the exercise, so everyone can 
participate in discussions and activities comfortably and safely.  
Prompt and guide children as they develop their rules.  Be sure to 
write these down where everyone can see them. (Please see the 
social mapping section for examples).

!    Use of experiential activities. Children have a lot of energy, like to 
play and learn better by “doing”. Thus it is important to incorporate 
activities that use movement and experience rather than just 
listening and talking. Break up the day with physical activities that 
can be used to teach or emphasis a lesson and then critically 
discuss and reflect on what was learned.  

Village leaders addressing the 
Children in an opening session
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!    Collect feedback. It is very important to collect children's feedback 
on the activity. Find out what they liked and what did not work so 
well and incorporate these suggestions into your next activity. This 
is your opportunity to learn from them.  

!    Discuss next steps and close. Inform the participants of the next 
steps in the process and then bring the session to a close by coming 
back to the circle, singing a song or some other activity. Be sure to 
thank the participants for coming.III. Document the Process

Documentation is an extremely important 
element of the Triple “A” process as it ensures that 
you have a full record of the information shared. 
In addition to a facilitator, you will need one or 
two separate note takers who can fully focus on 
this task because documentation is a full-time 
job!  

Before you start:

!    Explain the activity to the note taker

!    Review the day's schedule and objectives
!    Emphasis the importance of keeping detailed and accurate notes 

of the entire activity or discussion, including, where possible, the 
actual words of the participants

!    Ask the note taker(s) to focus on gathering stories; stories are rich 
in cultural information and provide an insight into how children 
see their world

Other information that note takers should record include the:

!    Time, date and location
!    Name of facilitator and note-taker
!    Number of participants and type and age of group (children, 

women etc.)

III. Document the Process

Before you start:

detailed accurate

Other information that note takers should record include the:
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Tools for ActionTools for Action

!    Community the group belongs to (caste, religion etc.)
!    Name, position and contact information of participants if it is a 

small group
!    Key participants willing to help arrange future meetings/activities

Detailed and accurate documentation will provide a good resource for 
you and the community that you can refer to throughout the Triple “A” 
process - an excellent reference to look back at and see how far you have 
come!  

See Appendix A for an example of an “Activity Documentation Chart” 

Now that you have developed your facilitation and documentation skills, 
you are ready to begin the Triple “A” participatory process.Step 1: How do I conduct a Community Assessment?
There are 4 parts to the assessment: (A) village visit, (B) social mapping, 
(C) focus group discussions and (D) key informant interviews.  These 
activities should be conducted in this order. You will find a detailed 
description of each activity below, with helpful hints to working with 
children and communities. Information is presented in a question and 
answer format to help guide you through the process.  Be sure to 
document each activity.(A) Village Visit
What is a village visit?
A village visit is a walking tour of a 
community accompanied by 
women, children and/or a village 
elder.  

See Appendix A for an example of an “Activity Documentation Chart”

assessment:

What is a village visit?

Step 1: How do I conduct a Community Assessment?

(A) Village Visit

Facilitator accompanied by children 
on a village visit
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Why visit the village? 

It is important to know as much as possible about the village where you 
will be working before you start any activities.  The village visit gives you 
the opportunity to build a relationship with the local people, get to know 
the area where programming will be implemented, and help you 
understand how children “see” their community.  The information you 
gather is an important foundation for the Triple “A” process.

Important points to remember on your village visit:

!    The visit should be attended by at least two staff people; one 
facilitator to speak with community members and one note-taker 
to record the process and, if possible, take photographs. 

!    Stop to speak with people, as you walk around the community, to 
learn about their experiences. Try to speak with different groups of 
children (e.g. girls, boys, young children, and youth), care givers 
(e.g. parents), women, elders, community and spiritual leaders and 
other adults. Ask lots of questions!

!    Take note of the layout of the village and any important landmarks, 
such as water-bodies, tree groves, schools, religious buildings, 
community spaces, playgrounds etc.  

!    Begin to build relationships with community members based on 
understanding, respect and mutual commitment for the welfare of 
children.  

!    Identify a suitable place to meet with children and community 
members at a later date, such as a coconut grove, sports club, or 
community building.

!    Ensure that the villagers, and particularly the village leader, are 
willing to cooperate with you and/or your organization on child 
focused development programs.

Pachangkuppam is a large village in the backwaters of Cuddalore, in 
Tamil Nadu. Two community workers travelled there to conduct a 
village visit. First, they asked to speak with the Village Panchayat 
President to let him know about their work. They hoped to receive his 

Why visit the village? 

Important points to remember on your village visit:

one 
facilitator one note-taker

speak with people,

layout of the village and any important landmarks,

build relationships

Identify a suitable place to meet 

 
willing to cooperate with you and/or your organization on child 
focused development programs.
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support, so that if necessary, they could begin a program to support 
the village children, especially the most vulnerable. The Panchayat 
agreed to let them work in the village, so the team asked a group of 
children to take them on a walking tour to see the community. One of 
the facilitators led the discussion, while the other took notes and 
photographs. Children were asked to identify and show the staff 3 
places they really liked and 3 risky or dangerous places for children. 
Boys and girls identified different village places (e.g. a favourite play 
space at the temple, a spot where the tsunami had caused 
destruction). 

After two hours, the community workers had seen important places 
for children, spoken with villagers about children's lives, and gained 
the trust of the children and key community care providers.

What should I look for during the village visit?
Try to gather the following information during your first visit to the 
village. The more detailed information you can gather about the 
community the better.  

! Location of the village (district, taluk)
! Main occupation in the village (men and women, children and 

youth)
! Number of families and number of children
! Caste and religion
! Affects of the disaster or major community challenge (e.g. poverty) 
! Differences in the community prior to and after the disaster or 

major challenge
! What assistance the community receives from government or 

NGOs (if any)
! Services and resources for children (balwadi, school, playground 

etc.)
! Health and hygiene in the village (drinking water, latrines, health 

care services etc.)

What should I look for during the village visit?
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! Main resources and strengths in the village (prompt for natural 
resources, important people and services)

! Main needs in the village, as well as challenges they face 
! Social problems in the village
! Vulnerable children (mentally challenged, working children, 

abused children, etc.)

During your village visit, keep in mind the questions:
“Who, what, where, when, why and by whom!”

Like many villages in Tamil Nadu, Pachangkuppam is a large village 
with separate hamlets (areas) divided by caste. Most men are shell 
fishermen, while most women make shell handicrafts. Despite all of 
the villagers' hard work their income is minimal because the shell 
factories keep most of the profit. Many shell fishermen lost their 
catamarans in the tsunami. The fishermen said that because of 
fighting between community members, they had not received any 
relief. Now there are youth groups and women's Self Help Groups 
(SHG's) that are trying to diversify their livelihoods, to increase 
earnings and remove their dependency on the sea.

The children took the community workers to see the shell factories 
and pointed out where the chemicals ran into the ground, poisoning 
the drinking water and causing many health problems, particularly 
for women. They also showed them a beautiful coconut grove where 
the children play, that they were able use for future meetings. 
Otherwise there was very little community infrastructure.

During your village visit, keep in mind the questions:
“Who, what, where, when, why and by whom!”
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Local women informed the team that many different NGOs were 
running evening tuition centres for children and although this was 
helpful it is also creating confusion for parents and children. Most of 
the children attend school in a nearby town, but some of the older 
children needed to start work at the factories before they can finish 
school to help their families bring in enough money for the family to 
survive. They also pointed out that there were a number of mentally 
challenged children in the village, who were isolated and did not play 
regularly with the other children or and attend school. 

The children, adults and Panchayat President were all very helpful 
and agreed to be supportive if programs were started in the village.(B) Social Mapping
What is a Social Map?
A social map is a collection of young people's 
thoughts about their community.  Mapping 
provides an opportunity to identify and 
discuss children's relationships with their 
social and physical environment, including 
the strengths and the problems in their 
community.  Mapping lays the groundwork 
necessary to begin to understand how 
children see their community and the people 
in their lives.

How Do I Prepare for a Social Mapping Exercise?
The following guidelines will help you train your support team and enable 
you and your team to plan and lead a successful mapping exercise with 
children:

! Have a basic understanding of the community.  It is important to 
know as much as possible about the village which the children will 
be mapping, before you begin. Doing a village visit will help you 
facilitate the mapping exercise. 

(B) Social Mapping
What is a Social Map?

How Do I Prepare for a Social Mapping Exercise?

Social mapping by children 
in Pachangkuppam
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! Select a suitable location. Hold the mapping exercise in a place 
that children identify as “safe”. This should be a quiet, cool, and 
physically safe area with enough space for children to spread out 
with their chart paper and to engage in various learning activities 
and games.

! Prepare your materials before hand. Provide one large stiff chart 
paper and two to three coloured makers per child. (Avoid pencils, 
erasers and rulers.) You may also need nametags for children and 
staff, and string and clips to hang-up the completed maps.

! Invite a maximum of 25 children. In order to provide children with 
enough individual attention and support, no more than 25 children 
should attend one mapping session. To ensure that no one feels 
excluded, make sure to select a clear group of children, such as 
children in standard 7 and 8. If this is not possible, hold more than 
one session so that all children can participate. A separate session 
may also be necessary to ensure that younger children are able to 
share their ideas.

! Have enough staff support. One facilitator, two note takers and 
three to four support staff are needed to run a successful mapping 
exercise.

! Allow enough time. The actual mapping may only take children 
two hours, but more time will be needed to allow children to 
present their maps. Children's presentations are crucial for you to 
understand the meaning behind the drawings. A full session may 
take three to six hours, depending on the other activities you 
include.

! Work with the children to establish ground rules. To ensure that 
everyone is able to work together towards a common goal, 
behavioural expectations need to be clear. If the children develop 
these rules themselves, they will be much more likely to follow 
them.
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Social Mapping Ground Rules developed by the children in 
Pachangkuppam 

1. Maintain silence throughout the program
2. Listen to the person who is speaking
3. Respect each other's opinions
4. No fighting
5. Do not distract the speaker by interacting with others
6. Get permission before going out for a break
7. Keep the surrounding area clean
8. Draw correctly without copying others

Facilitators encouraged children to add:
9. There is no right or wrong answer; everyone is allowed to 

have their own opinion

Specific Facilitation Techniques for Social Mapping: 
The following facilitation techniques will help you lead the mapping
session and train the support staff:

! Before you start, remember to explain the purpose of the mapping 
to the children. Children need to understand why they are being 
asked to draw their community.  Explain that mapping will help 
adults understand how children see their village, and that it is the 
first step in involving children in creating a better community.

! Remember to collect stories and detailed information about how 
children see their community! Ask children questions to explore 
their maps more deeply.  Collect information on the key strengths 
that children identify in their community as well as the challenges 
and the needs. Note the common themes that emerge as the 
children present their maps. 

! Be sure to document the children's feedback on the process. 
! Support and promote children's rights during the mapping 

process!

Specific Facilitation Techniques for Social Mapping: 

explain the purpose of the mapping 
to the children.

stories and detailed information

strengths
challenges

needs. themes

children's rights

19The Triple “A” Participatory Approach



“Lack of drinking water is one of the major problems in our village. 
There are 10 pipes in our village and a tank but no regular water 
supply. The ground water became sour with a peculiar taste, 5 years 
back, which the elders say is because of the shell factories in the 
village. For this reason, the pumped ground water is only used for 
domestic purposes. The tsunami has made this situation even 
worse.” 

Young boy, Pachangkuppam

A Sample Schedule for a Social Mapping Exercise

09:20 Invite children to sit in a large circle
09:30 Open the session with a prayer or 

song
09:40 Introductions
10:00 Explain your objectives and the plan 

for the day's activities
10:15 Establish the ground rules
10:30 Hand out the chart paper and pens, 

and ask children to write their name, 
village name, age, gender and the date on the top of the chart.

Ask children to sit quietly and imagine walking through their community 
for the first time. After a few minutes, ask children the following 
questions, giving them time to draw before you ask the next question:

! Where are the important buildings and natural spaces?
! Where are the people in their community? What do they do? 
! Who are the important people for them? Why are they 

important?
! Where do children play? 
! Where do community ceremonies/rituals take place?

11:15 Do an experiential activity or game
11:30 Come back to the maps. 

 imagine walking through their community 
for the first time. 

Opening session 
with the prayer
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Ask the children to put more detail into their maps. Some prompting 
questions to be asked to help them go deeper with the mapping, include: 

! What do they like best about their community?
! Where are the safe/dangerous spaces for children?
! Are there any problems in the community?
! Where do children work?
! Who are the children with disabilities (mental and physical), 

children who are upset or do not play with others? 
! Where are lower and upper castes?

12:15 Divide children into small groups based on age (approx. 5 people of 
a similar age in each group) and invite children to present their 
maps to the small group. 

If you have enough staff, more than one group can present at a time. 
Other groups can be engaged in experiential activities until it is their 
turn to present.
It is important to encourage children to 
elaborate on their maps by telling 
stories; this is where you will get the rich 
information. Be sure to ask the children 
for clarification when needed. Try to 
understand the “why” behind things. 
Also make a list of the types of people 
and places they identify in their maps 
and the common themes that emerge. 
01:30 Lunch
02:00 Facilitate a brief discussion with the 

full group of children
Ask the Children:

! What did you find out in this activity? Were there any surprises?
! Were there some common places or people identified by 

participants?
! What were the strengths and weaknesses?

stories

“why”

Child explaining his map
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! Who were the special people and where were the special places? 
What made them special?

! Were there some places not identified? Why or why not?
Ask children to provide feedback on the process and explain your next 
steps.
Even if children are very tired, be sure to have a brief conversation as a 
group. You can follow up with a deeper discussion later during the focus 
groups discussions.
2:30 Collection of maps and pens
2:45 Closing group activity

“We didn't expect that the tsunami would occur on that particular day. 
We didn't wait for anyone and we ran as far as our legs could take us. 
Many people drowned, caught by the enormous wave. We ran to the 
Caper hills, 10 km away from our village, and lived there for 10 days 
without good food or shelter. Many people died in the Caper hills, 
bitten by poisonous snakes.” 

Young girl, Pachangkuppam

How Do I Organize the Information Collected from the Children?
Maps will provide a lot of information that can be challenging to organize.  
When you are analyzing the maps, keep in mind the main question you 
would like to have answered. Generally speaking, the maps will be an 
explanation of how children see their communities, but you could also 
look more closely at topics such as the natural environment, occupation 
or vulnerable children. Summarize the information in the map in a table 
listing community assets/strengths and needs/challenges.

Children from Pachangkuppam identified the following child-
centred community strengths and challenges in the mapping exercise.

How Do I Organize the Information Collected from the Children?

Community Assets/Strengths

! Cooperation among the 
villagers

Community Assets/Strengths Community Needs/Challenges

! Lack of clean accessible 
drinking water

Community Needs/Challenges
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After each mapping exercise be sure to:
! Meet with the staff to go over the maps
! Discuss the common themes, ideas and issues that emerged 

during the session

After each mapping exercise be sure to:

! Self Help Groups, doctors, 
a police station, small 
shops and a phone booth 

! Temple, religious festivals, 
and cultural values

! Trees and greenery
! A village leader, elected by 

the community, who 
supports their needs

! Unity among children, 
despite caste and creed, 
even when there is no 
unity among adults

! Importance of education, 
including formal school 
and evening tuition

! Hope to overcome the 
challenges and troubles 
that have come after the 
tsunami

! Lack of electricity and 
sanitation facilities

! Ground water and 
backwaters polluted by 
the shell factories 

! Garbage around the village
! Low socio-economic status 

with few job prospects

! Children forced to work to 
support families, many 
attending school at the 
same time

! Alcoholism and abuse

! Disabled children resulting 
from marriage of close 
blood relations

! Caste problems, aggravated 
by the tsunami

! Lack of transport facilities 
-no regular bus to get to 
school

! No secondary school or 
balwadi
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! Make a list of the themes, issues, needs and community 
strengths on a large piece of paper

! Discuss the day's activities, making notes of the challenges and 
the lessons you have learned as a facilitator

! Collect and analyze the documentation taken by each note taker
! Prepare a final document that summarizes the team's thoughts 

and highlights the themes, issues, needs and community 
strengths

! Follow-up with any children who had difficulty during their 
mapping or presentation to get a deeper understanding of their 
experiences and provide additional support

“Our high school is situated on the Chidambaram - Cuddalore highway. 
It's a long distance: we have to walk 7-8 km up and down everyday. 
The bus doesn't come at the right time. We find it difficult during the 
rains when we are completely soaked before we come back home. 
Sometimes we reach home very late waiting for the rains to stop.” 

Young girl, Pachangkuppam(C) Focus Group Discussions
What is a focus group?
A focus group is a discussion (1-2 hours 
long) with a specific group of people 
around a particular topic or issue.  
Rather than a question and answer 
session or an interview with one person, 
a focus group is a space for participants 
to collectively speak to the facilitator 
and each other about a certain issue in 
their community. While it is important 
that individuals can share perspectives 
in a focus group, this format also allows 
the group to critically discuss issues.

(C) Focus Group Discussions
What is a focus group?

discussion

Children involved in a focus 
group discussion
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Focus groups help us understand child rights' challenges, 
build on local strengths and engage children and key adults in 

promoting children's full and healthy development.

Why hold a focus group?
1. This research tool helps you find out about a community (their 

beliefs, norms, practices).
2. It allows you to involve all sectors of the community (e.g. children, 

women, community leaders) in child-focused research and 
development activities.

3. Helps inspire groups to initiate action that can make real and 
sustainable improvements in their community.

How do I facilitate a focus group?
! Invite select participants. Hold separate focus groups with 

children, youth, women, community leaders and other special 
interest groups. No more than 10-15 people should participate in a 
focus group.

! Guiding questions. Prepare a list of guiding questions on your 
topic, beforehand, that will help you lead the discussion. (See 
examples on the following pages) 

! Lead.  As the facilitator, guide the discussion, making sure that it 
stays on your child-focused topic. Gentle prompts should suffice.  
Be careful not to take over the discussion. Allow information to 
arise naturally from the participants.

! Listen closely. This is not the time for you to dominate the 
conversation, you are there to help facilitate and guide the 
discussion. By properly facilitating and listening you will learn 
more about the community and how people interact.  You will also 
need to be prepared to summarize the participant's points and 
present them back to the group to check that you have understood 
them properly.

! Ground rules. Invite the group to develop their own ground rules. 
Some important rules include: stay on the topic; focus the 

Focus groups help us understand child rights' challenges, 
build on local strengths and engage children and key adults in 

promoting children's full and healthy development.

Why hold a focus group?

How do I facilitate a focus group?
 

listening
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discussion on children and issues that affect children; what is said 
in the group is confidential; listen to others; show respect; and 
never force children to participate if they are not ready.

Refer to the earlier section on how to create an enabling environment!

Helpful hints when asking questions in the focus group:

! Open with neutral topics. Always open the focus group with 
neutral topics, only moving into more difficult areas once the 
group has established a rapport.

! Stick to the order. Questions should be asked in roughly the same 
order as they appear in the following examples. 

! Questions should be appropriate for the group. For example, the 
questions you ask community leaders may be different than the 
questions you ask the children. 

! Ask open-ended questions. Open-ended questions can be 
answered in a number of ways, not simply with a yes or no.  Open-
ended questions allow participants to respond in a way that is 
important to them.

! Encourage discussion. Allow as much discussion as possible on 
one question before moving onto the next. Encourage people to 
talk amongst themselves, only adding questions to guide the 
discussion. Do NOT offer your opinions; rather help facilitate the 
sharing of information and discussion by the group.

! Even if you think you know the answers that the community will 
provide, DO NOT influence the responses in any way. You may get 
different responses than you expected. Respect the opinions of the 
group, they are as important as other perspectives you may have 
heard.  

! Be sure not to put words in someone's mouth or contradict people. 
When necessary summarize or paraphrase what you think they 
have said, and repeat it back to the group to be sure that you have 
understood correctly!

create an enabling environment!

Helpful hints when asking questions in the focus group:
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! Your goal is to gather deep cultural and social information, and to 
help participants examine their own issues in new ways, not to 
teach people the “correct” answer! 

! Remember, at this stage you are assessing the situation for 
children in the community, you are not solving problems.  

! Remember to watch for vulnerable children and follow up 
individually with these children privately after the session.

Sample Focus Group Questions

The following section is divided into 2 parts; Focus Groups for Adults and 
Focus Groups for Children. The first outlining a series of questions for 
adults (women, youth, community leaders and other special interest 
groups) and the later outlining a series of questions for children.

Focus Groups with Adults 
Adult Focus Group A: Child-Focused Community Strengths and Needs

The children's social mapping exercise is a good entry point with adults 
that will help you learn about their thoughts and opinions of children. 
Start by briefly explaining the social mapping process.

1. What do you think children identified as 
community strengths in the social 
mapping exercise?

2. Who do you think children identified as 
special or important people for them?

3. What do you think children identified as 
community needs or challenges in the 
social mapping exercise?

4. Identify some community strengths and 
weaknesses that you see in your 
community. 

Focus Groups for Adults
Focus Groups for Children. 

children identified as 
community strengths

children identified as 
special or important people for them?

children identified as 
community needs or challenges

community strengths and 
weaknesses
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After these questions have been answered, you may wish to summarize 

the strengths, needs and issues that children presented in their maps 

before continuing onto the next question.

5. What are the main needs of children in your community (discuss 
for infants, young children 2-5, children 6-13, and youth 14-17)?

6. What are the groups of especially vulnerable children (if not 
mentioned, probe for: girls, children with a disability, children who 
lost parents in the tsunami, children experiencing abuse, and 
children involved in crime)?

7. Are there certain groups of children who are more isolated, or have 
a harder time than most children?

8. What are the main differences between boys and girls in your 
community?

9. What organizations exist in the community to provide support for 
children (e.g. balwadis, children's clubs, schools, health clinics, 
sport clubs, temples, mosques or churches, NGOs etc)?

10.Are traditional structures (e.g. traditional authorities, healers, 
midwives etc.) used to address problems that children face (ask 
people to be specific in naming the problem and the help provided)?

11.Other?

The following is an excerpt from the first focus group held with male 
youth in Pachangkuppam:
Facilitator: What do you think children identified as community 
strengths in the social mapping exercise?
Youth: We are not very interested in children; they have nothing to do 
with our lives. 
Facilitator: Do any of you have younger brothers or sisters?
Youth: Yes, but our moms and sisters look after them. 
Facilitator: How many people remember what it was like to be 12 years 
old?  It wasn't really that long ago for most of us.
Youth: There is a general consensus that everyone remembers. 
Facilitator: If you think back, do you remember what you thought about 
adults or your village?

needs of children

especially vulnerable children

isolated,

differences between boys and girls

support for 
children
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Youth: Yes we had thoughts and opinions, but no one listened to them.
Facilitator: That is why we would like to speak with you, so that we can 
start to listen to children.

Not all focus groups go smoothly or as planned. It is important to be 
flexible and respond to the situation at hand. It is important to 
understand people's perspectives about children only then can we work 
with them to create positive change.

Adult Focus Group B: Children's Psychosocial Vulnerability

1. Are children's emotional and social needs being met for infants, 
children, adolescents and youth (prompt for needs such as: 
receiving adequate love and support, ability to share feelings, 
being connected to family and friends, participating in community 
events, religious practice, going to school, and helping)?

2. Who is the primary caregiver for vulnerable children (for infants, 
children, adolescents and youth)?

3. Who do vulnerable children talk to when they are sad or troubled?
If the group is not familiar with the idea of “vulnerable” children, hold a 
brief discussion on who these children might be. Prompt for: children 
with mental and physical disabilities, children who are sad, working 
children, girls and children of a lower caste.

4. Are any especially vulnerable groups of children stigmatized or 
persecuted (e.g. orphans, girls, boys, street-children, children with 
disabilities, children involved in crime)?

5. What are the effects of the disaster 
(or major community challenge) on 
children and their families (try and 
uncover specific effects)?

6. Are some families coping better 
than others? Why (try to uncover 
key factors supporting resilience)?

emotional and social needs

primary caregiver

stigmatized or 
persecuted

resilience)?
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7. What programs (NGO/Government) are in place to address these 
issues?

8. How is children's grief and trauma dealt with (if at all)?
9. What is the role of non-family members in supporting troubled 

children or children who are grieving (if any)?
10.Are there any traditional practices or rituals that are used to help 

troubled children or children grieving?
11. Where and how do children talk to others about their feelings?
12.Other?

Many children were playing near the sea when the tsunami hit. 
Children witnessed very horrible things and because of this many of 
them are still waking up at night with nightmares. Even we still have 
nightmares. We don't allow our children to play by the seashore 
anymore.  We are not sure how to talk to children about the terrible 
things they witnessed. 

Women, Pachangkuppam

Adult Focus Group C: Children's Participation 

1. Traditionally, what community activities/practices involved 
children? (If not mentioned, prompt for: work, education, rituals, 
and ceremonies)

grief and trauma

traditional practices or rituals

Focus group discussion with women
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2. What are children involved in today that they were not involved in, 
in the past?  What are children no longer involved in?  Why?

3. Why is it important for children to be involved in these 
activities/practices?

4. What are the differences between the involvement of girls and 
boys?

5. How does participation vary by a child's age (e.g. are there stages 
at which children become more involved in certain activities, take 
on additional responsibilities, are able to express themselves more 
freely)?

6. Identify cultural practices involving children (e.g. sacrificing of 
hair, ear-piercing ceremony, baptism, naming). Are their 
differences for boys and girls?

7. Are there places for children/youth to express themselves (e.g. on 
local councils, the panchayat, in their family, amongst friends, in 
school, as part of an NGO)?

8. Other?

Facilitator: What are the roles of the children in your community and 
what do they participate in?
Adult: There is no important role to be played by them in the 
community. Their main role is to study and play as they like. Apart 
from this they are not encouraged to participate in anything else.
Facilitator: Do you think that, if given the opportunity, children could 
play an important role in the community?
Adult: Possibly, but I have no experience with this.
Facilitator: I will gladly keep you updated about our program, I am sure 
you will come to see how much children can contribute!

Focus Groups with Children 

For children's focus groups you may want to use a creative activity to 
make the exercise more fun.  For example, encourage children to use role-
play or drama to highlight some of their challenges.  When discussing the 
differences between boys and girls, you can give children 10 minutes to 

cultural practices involving children

there places for children/youth
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discuss and plan a short skit to highlight some of the differences they see 
and then ask them to present it to the group.  Alternatively, you can 
encourage young people to develop a poem, song or dance that reflect 
their experiences.  These methods provide child friendly ways for children 
to express themselves and begin to build some of the skills children can 
use later in their action plans. If you are going to use one of these 
strategies make sure you are well prepared (e.g. bring enough paper, 
markers or props), and choose an appropriate site for the activity where 
the children feel comfortable and are safe.

Children's Focus Group A: Children in the Community

1. What do you like best about your community? 
2. What are the needs of children in your community?
3. Are the challenges for boys and girls different? If yes, how are they 

different?
4. What are the groups of especially vulnerable children (if not 

mentioned, probe for: girls, children with a disability, children 
being abused, children who have to work instead of going to school, 
children involved in drugs or crime)?

5. Are some children coping better than others? Why (try to uncover 
key factors supporting resilience)?

6. Are there places for children to meet and/or play? If so where? And 
if not why not?

7. Are there places for children to express themselves (e.g. on local 
councils, the Panchayat, as part of an NGO)? 

8. Where are the risky places for children?
9. Are there key adults who the children trust and can look to for 

support?
10.Are children involved in any clubs, sports groups or other group 

based recreational activities?
11.Do older children support younger children? If so, how?
12.What are the effects of poverty on children? 
13.What are the effects of the tsunami on children?
14.What is the vision of children for a future healthy community?
15.Other?

resilience

express themselves

risky places
key adults

healthy community
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“There is an empty area where we play during the holidays. It is not 
levelled or clean, but it is the only place left for us to play games like 
cricket, Kho Kho, Kabadi, skipping etc. We don't go near the sea to 
play anymore because the tsunami may come anytime. The seashore 
was once a favourite place for us to play. We never thought it would 
turn so ferocious and kill people.” 

Young boy, Cuddalore

Children's Focus Group B: Meaningful Involvement of All Children

1. What are children's favourite activities/events in their community?
2. Are the children/youth involved in any cultural activities? If yes, 

which ones and how are they involved?
3. How do children participate in these activities? Do they have any 

roles or responsibilities?
4. What would children like to be involved in? (prompt for community 

events, family or school decision-making, etc.)
5. What are the differences between how boys and girls are involved 

in the community? (prompt for roles, responsibilities, social 
expectations, etc.)

6. How is participation different for younger children (5-12) and 
older children (12-18)?

7. How are children with mental and/or physical disabilities involved 
in the community?  (prompt for community perception of 
disability, support systems for children, abilities of challenged 
children etc.)

8. Are there caste differences in the village? If so, how do these affect 
children?

9. Are there people of different religions in the village? How do the 
children from different religions get along?

10.Are there any children who are excluded from playing with others?  
Why? (prompt for: children with disabilities, caste differences, 
gender, etc.)

favourite activities/events

roles or responsibilities
 like to be involved in

differences between how boys and girls

mental and/or physical disabilities

caste differences

different religions

children who are excluded
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11.Can children imagine any ways in which they could be more 
involved in community activities or decisions that affect them?  
What about vulnerable children (prompt for: challenged children, 
girls, lower castes, etc.)?

“We never had a chance to voice our opinions anywhere and the 
community cleaning activity is the first time we realize that even we 
(as children) have to contribute to the development of our 
community.” 

Young boy, Cuddalore

How should I close a focus group?
!    Establish a small committee.  Ask 3-4 people to be responsible for 

keeping in touch with the group.  This committee will help you get 
in touch with the others when you are coming to the village, and 
may eventually take the lead in organizing community activities.

!    Thank you and next steps.  Make sure to thank everyone for 
coming, and let them know what the next steps in the process will 
be.

more 
involved in community activities or decisions

How should I close a focus group?

Children involved in community cleaning activity
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How do I develop new topics and questions for focus groups?
As you go further with your focus group discussions, you will begin to see 
emerging themes or common issues.  It may be helpful to have a focus 
group dedicated to these topics.  You may also notice that certain groups 
are very interested in exploring certain issues.  A focus group will provide 
the forum for them to look more closely at these topics. 

Remember:

! Prepare the questions around the new topic in advance
! Open the session with questions on neutral topics 
! Be sure that all questions are open-ended  
! Try to think of prompts that will help communities look deeper 

at the topic  
! Try to get people to see the root of the problem and move away 

from blaming

It is not our role to offer solutions to community problems!
It IS our role to encourage children and the community to come up 

with solutions of their own, and to connect these children with 
supportive adults!(D) Key Informant Interviews

What is a key informant interview?
A one-on-one meeting or interview with an individual who can provide 
useful information about children's issues and/or the village you are 
working in. 

Why should I hold key informant interviews? 

The detailed information gathered in a key informant interview provides 
further context and insight into the situation of children in the village.  It 
also provides the opportunity to build relationships with key individuals 
who influence children's lives, and hopefully gain their support.

How do I develop new topics and questions for focus groups?

It is not our role to offer solutions to community problems!
It IS our role to encourage children and the community to come up 

with solutions of their own, and to connect these children with 
supportive adults!

What is a key informant interview?

Why should I hold key informant interviews?

(D) Key Informant Interviews
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Who should I interview?
There are three groups of people to interview:

1. Influential individuals in the community, such as a community 
leader. 

2. Individuals who are particularly involved with children's issues, 
such as a teacher, midwife, community health worker. 

3. Individuals who have direct contact with vulnerable children, such 
as the mother of a disabled child; a youth who leads a local sport 
club.

How many interviews should I hold?
Try to hold at least 3-5 interviews in each community to get a well-
rounded understanding of the situation for children and their families in 
the village.

How do I organize the interviews?
! Identify potential interviewees. Community members can help you 

identify key people in the village to interview.  Be open about who 
you would like to interview and why. Try your best to identify 
individuals who may not necessarily be “important” in the 
community, but whose knowledge of children will be valuable.  

! Contact selected interviewees beforehand. Explain the project to 
the potential interviewee; let him/her know that their knowledge 
is important for the benefit of children in their community. Set up a 
time and place for the interview that is convenient for the 
interviewee.

! Time. The interview will take about one hour. Ensure this is 
convenient for the person being interviewed.

What Questions Should I Ask?
! Ask your key informants the same series of questions you asked the 

“adult” focus groups. Start with the first set of questions. If the 
interview is helpful and the interviewee willing, arrange to meet 
again to go through the remaining two sets of questions. 

! Remember to open with neutral topics; stick to the order of the 

Who should I interview?

How many interviews should I hold?

How do I organize the interviews?

What Questions Should I Ask?
same series of questions you asked the 

“adult” focus groups.

open with neutral topics; stick to the order of the 
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questions; and ask open-ended questions.
! Conduct the interview like a conversation. Encourage open 

dialogue - you will need to be more involved in the discussion, but 
try your best not to influence the interviewee's responses with 
your opinions. Your goal is to gather deep cultural and social 
information about child-focused topics from the interviewee.

! Remember, at this stage you are still assessing the situation for 
children in the community, you are not solving problems.

“I have never encouraged or allowed children to participate in any 
way as I always felt that they were kids and that they have very little 
knowledge about organizing things. But, after seeing the things that 
they have put forward as the problems of their community, I think we 
can encourage their participation.” 

Community Leader, Marakkanam

How do I follow-up with interviewees?
During the series of interviews you conduct in each village, you will 
hopefully meet informative and co-operative people, who will be an asset 
to the program.  Be sure to:

! Keep in touch with these individuals
! Inform them about the process
! Consult them on important decisions, and 
! Involve them in the committees to support children as they design, 

develop and implement child-focused community activities. Step 2: How Do I Analyze All The Information? 
Now that you have gathered all of your information; you and the children 
need to take a critical look at it to better understand what is going on.

Start by referring back to your documentation
It is helpful to gather all concerned staff persons together to go over the 
documentation you have prepared throughout the assessment stage. 

questions; and ask open-ended questions.
open 

dialogue

Remember, at this stage you are still assessing the situation for 
children in the community, you are not solving problems.

How do I follow-up with interviewees?

Start by referring back to your documentation

Step 2: How Do I Analyze All The Information?
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Pull out:
! Strengths and challenges identified by the community
! Key themes or topics 
! Good ideas about positive community development 

Gather all of this information together to be able to present it back to 
the children and community members. 

Next, work with the children to analyze the information: 

! Present the information back to the children 
! Work with them to compile a list of the most common strengths 

that the children identified and another list of the most common 
challenges.  Write the lists on large chart paper.

! Engage children in a discussion about the 2 lists (strengths and 
challenges), add or remove items, based on the discussion. 

! On the challenges chart, ask children to come up, one by one, to 
check the problem they see as the most important in their village.  
You may want to draw lines on the chart to separate the items and 
use different colours for boys and girls.

! A few key problems should emerge. Engage the children in a 
discussion about these community issues, with the goal of 
encouraging them to select one key issue that they feel they can 
address together. 

! Children should be encouraged to think through what will be a 
realistic challenge for them to tackle, especially if this is the first 
time. Be supportive, encouraging and try not to limit children's 
imagination, you may be surprised at what they are capable of!

You may also wish to complete this activity with the other community 
members.

From a long list of community challenges, children in 
Pachangkuppam selected caste problems, mosquitoes and garbage 
as the three main issues.  After a discussion about how the children 

Next, work with the children to analyze the information: 
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could make a difference in their village, the children selected 
garbage as the issue they wanted to tackle.  Children felt that they 
could make a real and visible difference in their community if they 
helped to solve this problem.  There was a lot of excitement about the 
possibility to clean up the village, involve vulnerable children 
grieving from the tsunami, and have the chance to teach the adults 
something useful.

Problem Trees
In order for children to make informed decisions and effective plans, they 
need to understand the issues. A useful way to encourage children to look 
at the “root” causes of the key problem in their community is to ask them 
to draw a “problem tree” in which:  

! The “trunk” of the tree symbolizes the key problem they have 
selected, for example garbage on the streets.

! The “roots” of the tree symbolize the causes of that problem, for 
example, lack of trash cans, etc.

! The “fruit” represents their action(s) to address the root problem.

Ask the children to form small groups, where together they can draw their 
tree and label the roots to the identified problem. Prompt children by 
asking them “why” to encourage them to look deeper into the issues. 

Problem Trees

“why”

A group of children draw the problem tree
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When they have completed their problem trees, ensure that each group 
has the opportunity to present their findings to the larger group.

This exercise encourages children to look deeply at the causes of the 
problem, so that one or more of these causes can be addressed in their 
action plan.

At first children, aged 7-14, suggested that one of the causes for the 
excessive litter in the village was that children threw their wrappers 
on the ground. When prompted as to “why” children threw their 
wrappers on the ground, the children mentioned that there were no 
trash cans in the village and that no one had ever informed them about 
why it was best not to litter. These “root causes” helped children to 
shape their action plan!Step 3: Taking Action
Now you are ready to help the children come up with a plan of action.(A) Facilitating Child-Led Action Plans
What is a Child-led Action Plan?
It is an activity that is planned, organized and implemented by children to 
benefit their community.  Action plans build on the child-focused village 
strengths, while addressing a child-focused need(s) identified by the 
children earlier in the Triple “A” process. 

How Can I Support Children's Action Plan?
As a facilitator, you can provide support for children as they think through 
and design their action plan. Adults have a responsibility to assist children, 
but it is important that the adults' opinions do not influence the 
children's ideas. Offer helpful suggestions, call attention to potential 
problems or solutions, but allow the children to lead the process.  This is 
their action plan!

Step 3: Taking Action
(A) Facilitating Child-Led Action Plans
What is a Child-led Action Plan?

How Can I Support Children's Action Plan?
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Designing an Action Plan
Hold a lively brainstorming session with the children on what they feel 
they can do to create some positive change around their chosen issue.  As 
a facilitator, ensure that the discussion stays on topic, but allow children 
to brainstorm freely. Remember, no idea is a bad idea.  

Write all of these ideas down on a large piece of paper or white board so 
that everyone can see. You may notice some emerging themes or plans in 
this discussion-try to pull those out of the discussion and prompt children 
to explore the ideas further. 

The actions should be realistic. It is best if children create a plan that will 
help to build on their skills and their confidence in leading their own 
actions. An action plan that is too complicated or difficult may only 
discourage children. Similarly, some root causes may be too entrenched 
to be useful entry points for change (e.g. changing caste beliefs), while 
other may be easier (changing beliefs about community hygiene).

Children decided to clean the area around the temple first. The 
temple is one of their favourite places and it is a community meeting 
spot, so this was a good place to start. It is also a small enough area 
so the children could make a visible difference to show as an example 
to the community. The temple is in the centre of the community, so 
the children were excited that everyone passing by would notice the 
difference, helping them to gain community support. 

Important questions to ask when designing the action plan:
! Who is responsible for what?
! What resources/materials are needed and where can they get 

these?
! Who needs to be contacted for support?
! What is the timeline and/or program schedule?
! What is the structure of the activities?
! What are the ground rules for the committee and the larger group? 

Be sure to discuss issues of inclusiveness here.

Designing an Action Plan

 Remember, no idea is a bad idea

Important questions to ask when designing the action plan:
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! How will especially vulnerable children be identified and engaged? 
! When will the group meet?  When will the committee meet?
! What community strengths will they build on?
! How will they know when their goal has been achieved?

Types of actions to consider
Generally, action plans fall into one of four categories: 

1. Capacity building: e.g. children want to learn a new skill or decide 
to teach other community members something they know well

2. Service delivery: e.g. children set up a program to support and 
involve vulnerable children

3. Advocacy: e.g. children speak out for children's rights, needs and 
interests

4. Monitoring: e.g. children develop mechanisms to gather 
information on gender differences in the community

Setting up committees
It may be helpful if children form “kutties' (children's) committees” to 
carry out their action plan. A separate committee for boys and girls can be 
formed, if this is best suited to the village environment.  Leaders should be 
elected by the group.

Ensure that the action plan stays focused on supporting children and 
youth. Use the principles of the UN Convention on the Rights of the Child 
(CRC) of non-discrimination; life, survival and development; best 
interest; and participation to help guide the process. Clustering actions 
into different child rights themes of children's participation, survival, 
development and protection may also be helpful.

See Appendix B for an example of a “Sample Action Plan”

Children in Pachangkuppam formed a committee with 15 members.  
The children voted for four leaders  two girls and two boys  to 
coordinate activities. The committee decided to meet once a week 
and set the date for their next meeting. 

Types of actions to consider

Setting up committees
“kutties' (children's) committees”

See Appendix B for an example of a “Sample Action Plan”
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At the first committee meeting the team decided on a date to launch 
their cleaning program. The committee thought it would best if the 
other children were organized into groups, to take responsibility for 
all of the activities that needed to take place, to make the launch of 
the program a success. During a meeting with the larger group of 
children, children formed the following committees: drama and 
speeches, display boards, material distribution, washing station and 
pit digging.  

Children decided on their roles and responsibilities for the event, the 
materials each child would bring, how they would manage the 
collection and disposal of the garbage, and how they would inform 
the community of the importance of keeping the village clean.(B) Creating Community Support
It is very important to involve the community as much as possible in the 
activity to create a more sustainable, supportive base for the children that 
is connected with other community development initiatives. In order to 
do this, children may wish to:

! Hold a meeting with the community leader to inform him/her of 
the plan and garner support for the initiative

! Hold a meeting with women's groups or youth groups to inform 
them and possibly involve them in their plan

! Ask the community to play a role in implementing the action plan 

It is important that the children and the community have ownership of 
their action plan. They should be clear on what the facilitator and the 
organization can and cannot contribute to the action stage (e.g. financial 
resources may not be available, but help can be extended to advocate on 
behalf of a project, or put the group in touch with possible resources). The 
action plans should focus first on making use of existing community 
strengths (material and social) rather than relying solely on external 
support.

(B) Creating Community Support
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Children may encounter obstacles within their own homes and in the 
community when planning and implementing their action plan. Keep in 
mind that they have to constantly negotiate, with their home and school 
responsibilities, in order to participate in the activities. The responsibility 
of the facilitator is to equip children with the skills to handle this, and to 
support them as they go about their activities. 

Community support is very important for the success and the 
sustainability of the action!

The children knew it was important to get the approval of the village 
leader for their action plan, so they asked the teacher to come with 
them for their first meeting. During the meeting, he offered to provide 
any support they needed to succeed. 

Unfortunately the children's parents were not as supportive and many 
children were told that they were not allowed to participate in 
cleaning up the garbage in the village. The children felt that this was 
because their parents did not want them to touch anything dirty (most 
likely because of caste issues and issues of prestige). In order to 
solve the problem, the children and the teacher went door to door to 
speak with every parent to inform them about the activity and dispel 
their fears. In the end, almost all of the children were able to 
participate in the activity.  

“We don't feel embarrassed about clearing the garbage as we are 
only cleaning our own village.” 

Young boy, Pachangkuppam(C) Contributing to Something Larger
Children's action plans should be realistic initiatives that address at least 
one community problem and build on some of the existing community 
strengths and resources. Through the action plan, children may also be 
tackling other issues in their community. For example gender issues, caste 

Community support is very important for the success and the 
sustainability of the action!

(C) Contributing to Something Larger
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issues, involvement of vulnerable children, and children's healthy 
psychosocial development are all important factors that may play out in 
the action plan. As issues arise, and they will, be open about discussing 
things with children. This is a good opportunity to share, learn and create 
positive change!

In preparation for the event, the children decided to split the garbage 
between “recyclable” and “non-recyclable”. They dug pits for the 
effective disposal of waste and set up a supply station, a drinking 
station and a washing station that they marked with flowers and 
kolams (a local cultural practice of drawing designs with powdered 
rice during ceremonies/rituals).

During the opening ceremony, a young boy gave the welcome speech 
to over 70 children, community leaders, teachers and village 
members that had assembled for the event. Children performed a play 
they had written demonstrating the effects of excessive littering, 
spitting in public places and lack of drainage in the village. The play 
outlined some of the challenges they face because of the situation 
and suggested ways the villagers could improve their behaviour to 
make the village a cleaner place. They then performed a comedy skit 
to lighten the mood. More speeches were given by children and by the 
Panchayat leaders, and then the day's activities began.

Non-recyclable waste pit dug by the children
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Children worked well together for the entire afternoon cleaning and 
organizing the temple grounds. In the end, the area was spotless and 
the children had gained the support and appreciation of the entire 
community. Children felt very proud that they had conducted the 
activities themselves and were eager to keep up what they had 
started!

The children and staff made an effort to ensure that vulnerable 
children were given meaningful roles throughout the project, as well 
as younger children and girls. In this way, garbage collection has 
helped children to help the whole community and also help children 
who are grieving from the Tsunami.(D) Follow-Up
Once the action plan has been completed, ensure that you follow up with 
the children.  

! Hold a discussion with the children about what they learned 
during the process, what they enjoyed most, and what they found 
most challenging. (If possible, encourage the children to document 
their process)

! Encourage teachers, staff and community members to provide 
their input on what they learned or saw during the activities.

(D) Follow-Up

Boys and girls performing a drama on hygiene
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! Ask the group what they would like to do next. Children may be 
interested to continue on with the action plan; revising it slightly 
based on what they have learned, or they may decide to try 
something new.

! Ensure a group of adults (e.g. women's group) is established to 
support children's ongoing activities.

! Establish a monitoring process to track the children's initiatives.

Three weeks after the launch of the program, the area around the 
temple was covered in garbage again. The children still felt upbeat 
about their hard work and were committed to making their action plan 
a success. Once a week they get together in small groups and clear 
the area around the temple and they don't expect adults to motivate 
them. Children have also gone to speak with families living closest to 
the temple, because they tend to dump their garbage there. As a 
result, one of the neighbouring families dug a pit in their yard for 
disposal of recyclable waste. The community is very impressed with 
the children's organization and efforts, and one of the women's Self 
Help Groups has even decided to clean their street once a week. The 
children are pleased that they are inspiring the adults to take action 
too.

Children now have a strong sense of ownership and responsibility and 
are enjoying the challenge. The program has also helped children 
grieving from the tsunami regain a sense of self-control, personal 
efficacy and connection with others after the tsunami.

For the next stage of their action plan, children want to find ways to 
address the main sources of garbage in their community and the lack 
of garbage disposal and collection facilities. They plan to:

! Approach the Panchayat and the Grama Sabha about the issue 
of waste disposal

! Engage youth groups and women's SHGs in keeping the village 
clean
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! Conduct an awareness campaign, using art and drama, to 
educate adults and children in the village about cleanliness 
and hygiene

! Engage other children in the village, particularly vulnerable 
children, in a wider village cleaning campaign

The children want a long-term solution to their problem. According to 
the children, this is just the beginning!

The Triple “A” participatory process of (1) assessment, (2) analysis, and (3) 
action enables an entire community to look closely at the fabric of their 
lives, and their capacity to support children. Thus the Triple “A” 
participatory process:

! Draws on the knowledge and expertise of the community
! Fosters awareness and, eventually, ownership of child centred 

information and practices 
! Encourages adults and key support persons in the community to 

look at children's lives and assess if their needs are being met
! Solidifies the support of community members for children's 

initiatives due to their close involvement in the process, and
! Ensures children themselves play the central role in the process- 

researching, reflecting and developing an action plan to address a 
child centred challenge they see in their village. 

This in-depth process enables a community to work together to address 
child centred challenges and build on strengths after a disaster or other 
major community issue.

“I liked that unity was represented in all of the [Triple “A”] activities. 
It took some of my fear [of the tsunami] away because when we are all 
working together, we can achieve anything and we proved this in our 
garbage cleaning program.” 

Young Girl, Pachangkuppam

Key LearningKey Learning
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Appendix AAppendix A

The Triple “A” Participatory Process
Activity Documentation Chart

The Triple “A” Participatory Process
Activity Documentation Chart

GENERAL INFORMATION
Activity/Program Title
Name of Village and Venue
Date and Time
Name of Note-taker(s)
Name of Facilitator(s)
Number of Children/Adults in 
Attendance 
Age of Children 
Male and Female Ratio
Special Categories: Vulnerable 
Children, Castes etc.

ACTIVITY DETAILS
Goal/Objective of Activity
Activity Schedule
Results
Highlights of the Activity
Challenges of Activity
Lessons Learnt through Activity
Follow-Up Planned (Next Steps)
Additional Comments

GENERAL INFORMATION

ACTIVITY DETAILS

Activity Documentation ChartActivity Documentation Chart
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Appendix BAppendix BSample Action PlanSample Action Plan
The Triple “A” Participatory ProcessAction Plan Outline

GENERAL INFORMATION

Action Plan Name WE ARE ALL EQUAL!

Action Plan We want to raise awareness about the
Goal/Objective difference between boys and girls in our

village.

Success Our parents and teachers will learn how
(How will you know important it is to give children equal
when you have opportunities and treat them all 
achieved your goal?) equally.

Community Need/ Girls are not given the same opportunities as
Challenge to be boys for education, health & play. Boys are
addressed mistreated by teachers at school.

Community Strengths We are very enthusiastic and love to act, like
to build on the heroes in the movies; we have a very 

supportive teacher; there is a good central 
meeting place in our village near our tuition 
centre.

Real Change We are organizing our action plan in 3 parts:
(How can we ensure (1) poster campaign, to get people thinking;
long-term effectiveness (2) a drama to launch our program and get
of our work?) everyone interested; (3) monthly community 

meetings to make sure the adults keep 
thinking and talking to us about the problems 
we are having. 

The Triple “A” Participatory ProcessAction Plan Outline
GENERAL INFORMATION
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ACTION PLAN PREPARATION

Children's Committees Acting Committee: will write & perform drama
(child participants & Rajesh, Sujata, Arty, Murthy, Kumar 
responsibilities) Preparation Committee: will find costumes & 

props for drama
Prithy, Monsoor, Dana, Lakshmi
Awareness Committee: will make posters & 
prepare speech 
Manni, Charenya, Bhuva, Raj
Invitation Committee:
Parul, Jyothi, Teacher

Materials/Resources Old clothes- from our homes 
(Name of item & Palm leaves- from coconut grove
where to get it) Chart paper & pens- from tuition centre

Support Persons Teacher-help organize events & support us
(Who & the support Self Help Group Leader- Inform village women 
needed) about events

Location We will have the drama and monthly
(If necessary for meetings in the big open field near our  
activities) tuition centre

Committee Meetings Tuition centre, each Sunday at 10AM
(Time & Place)

Ground Rules Work hard; respect each other; ensure
(For committees everyone has a role; stay committed to action
& larger group) plan; no fighting; listen to one another; be

united; speak openly about problems

Involving Vulnerable Murthy, who lost his father in the tsunami,
Children is a lead actor. He is very talented but looses
(How & special his temper easily, so we made the rule about
accommodations no fighting.

ACTION PLAN PREPARATION
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needed) Monsoor is mentally challenged, but if we help 
him he is able to do a lot. He is helping to get 
the materials for the drama.

ACTION PLAN IMPLEMENTATION SCHEDULE

Fill in the steps you will need to take to complete a successful action 
plan. Start with a name for each step, and then fill in the detailed 
activities for each. Be as specific as possible.

Step 1: Poster We need to make big posters with examples
Campaign showing why boys and girls should be treated 

equally. We will use drawing and writing to 
tell these stories. We will hang these up all 
over our village.

Step 2: Invitations Invitation committee will invite community 
members and Panchayat to our first event. 
They will work with the women's self-help 
groups to get women to come.

Step 3: Drama Committees will write and practice the drama 
Preparation and get all of the costumes and props ready. 

The Awareness Committee will write and 
practice some speeches they will give.

Step 4: The Big Day We will invite the community to come to the 
field by the tuition centre at 4PM on an 
auspicious day next month. (We will need to 
clean the area first to make sure it is safe and 
also get drinking water for everyone.)  We will 
give a speech about why we think it's 
important for boys and girls to be treated 
equally and talk about the posters we have 
hung up. Then we will perform our drama.  

ACTION PLAN IMPLEMENTATION SCHEDULE
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Afterwards we hope everyone will want to talk 
about what they learned. Teacher will help 
with the group discussion. 

Step 5: Monthly We know the adults will not change their
Meetings attitudes right away.  We also know that we 

still have things to learn from them. We want 
to hold a monthly meeting at the tuition 
centre to talk about gender differences and 
give everyone the chance to speak positively 
about how we can make things better for the 
children in the village. If we organize these 
meetings then we will also have the chance to 
speak.

FOLLOW-UP

Fill out this section when you have completed your action plan.

Highlights Our drama went very well. It was funny but 
also taught a lot of lessons so everyone 
enjoyed it.  We performed small skits at all 
of the monthly meetings.
As for our goal, many of see feel that our 
mothers are trying to make things easier on 
the girls at home. For example, Jyothi was 
going to have to leave school next year to 
work, but now her parents are going to let 
her stay in school. We children are also 
working hard together to make sure things 
are equal at home & school.

Challenges Our posters didn't last very long in the rain, 
so we stopped making them. Sometimes it is 
hard to get people to come to the monthly 
meetings.

FOLLOW-UP
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As for our goal, we feel that it will still take 
a long time for adults to change. We knew 
this before though, so it is not so 
discouraging. It just makes us work harder.

Next Steps 6 months after we started the action plan, 
we want to hold another big event.  This 
time we hope to have a spiritual leader and 
an NGO person come to talk about how and 
why parents and teachers should treat 
children equally. We hope everyone will 
enjoy these talks.

People to Follow-Up We are still following up with the Self Help
with (Who & what Groups because they are very supportive in
needs to be done?) getting women to come to our meetings.

Actions to Follow-Up We need to invite the NGO people and the 
with (What needs to Guru and make all the preparations.
be done?)
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The day will come when nations will be judged
not by their military or economic strength,

nor by the splendor of their capital cities and public buildings,
but by the well-being of their peoples;

by their levels of health, nutrition, and education;
by their opportunities to earn a fair reward for their labours;

by their ability to participate in the decisions that affect their lives;
by the respect that is shown for their civil and political liberties;

by the provision that is made for those
who are vulnerable and disadvantaged;
and by the protection that is afforded to

the growing minds and bodies of their children.
                                 The Progress of Nations, UNICEF (1997)
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